What is a Language Portfolio (LP)? SiEAh—r74+UFL1E°

A LP is a document aimed to help language learners to keep track of their language learning and record their

language learning achievements and experiences.

SRR — M7+ ) FE FEHEBOTFEE L FEOBERERLRRE IR T 570D b DT,

Aims of the LP EiEA— 74+ U AT OHB

The principal aim of the LP is to motivate students to take responsibility for their own learning by facilitating

self-evaluation and the setting of clear language learning goals. The LP allows teachers and learners to plan for,

reflect on and record progress in learning activities.
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The LP consists of 3 parts S5 — N 74 U AL 3 DD/X— kB> TWET

The Language Passport SiE/X AR — b

The main goal of the Language Passport is to help students assess their competencies in the language(s) being
learned as well as the growth in these competencies. Learners may also record learning and intercultural
experiences here.

SRB/NAR— ME, FEHEN, BUEFE LTV AL SHEOREN EZOMOE H M T 57200 b0 T, FEHEIX
Flo, SRTFEBRBRORIUEAER S Z ZIZRET 5 2 LA TE X,

The Language Biography S A 4777 4 —

The Language Biography is used to set learning targets and regularly assess progress in order to develop the
learner’s sense of responsibility for the learning process.

SN AT T 40— (FELE) 1L, FEEVPBCOTFEICELEFF o TRV Z ENTEHLHI1, BT
FHAEETT, ?;’é@ﬁk%%’:m/ﬂﬁﬂ’ﬂ LT 572D H DT,

The Dossier Ko ——

This is used to keep samples of work so as to show evidence of language learning competencies and progress to
the learner, teacher and others. The dossier may include such materials as essays, posters, and tests.
Fom—(GHEBERIE. ChETOFEORBVESRE, FEEHHO, MR, ZOMOBIRERT 20
DERTT, SHFERETHER LIS, RAY— TAMREOY T ARGFTENET,
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Learning Cycle

Below you will find an example of a 1 year learning cycle for a university language class meeting once a week
for 90 minutes over the course of two 14-week semesters. It is meant to act as a basic guide to how the LP can
be used and should be altered to suit the number of classes, language skills in question, language needs and
other specific language learning situation requirements. A list of links for those who would like to find out more

is found on the last page.
FEIA I

TITIE, EBRICEER—F 7 VA2 LD L) ITEETHENT 2000 —FlZRLET, ZITORET, 5T
BREAmD D 2 & & HIEIZ LT RFPORIR L~V ORFET, 18], 90 5y OENHIH, %M 14 BF5H 25 LK
ELTWET, ZHEHET, SBF—F 7404 (LP) 2EDO X ITREICIRD AND LN TEDHNERL
oA RTT, TThD, RERBCEERN, PERERLICE-T, @EEELTEHENWZEN, Zo~v=
2T NVDREN—=VICEFER— b7 3 VAT EERO) 7 ERHY FT0OT, BKOHL 32606 0%
272> TL &N,

1 year learning cycle for a university language class
1 AR OFEFERZET A 7V 1 EROREY 1 7L

Week 1 Introduce the LP, Learners self-assess competencies and summarize experiences
Introduce the LP and distribute the cover pages of the LP and its three sections (Pages 1, 2, 3, 4, 12 and 21).
Learners will place these in their LP (a simple A4 book file is sufficient). The LP can become a regular part of
classroom activity and should always remain in the exclusive ownership of the holder (if the teacher needs
documents for learner assessment a separate page should be used).

1M SEA— b7+ U4 (LP) O, FEEICLIZ2BCHNE 2N E TOSEE - BUbRBROEHY
SR — b7+ VA (LP) 8N T 57012, SiER—F 7+ VAORKDO— (1,2 X—) L FiENAR—
K (84 —Y), BHlENAATTT 41— (123—V), Fyr=— (21 =—) #EL, FHREOSHE R — 7+
FIRFEEET, FEHEIL, AMd YA XT3NV F—Z2 I TBEET, @R — M7+ U AT ~DOFLAIL,
FBEIOREICIY AND ZENTEET, SBA— N7+ VAOFEHEIX. HSETHLFEEE T, b L, #ENT
BHE ORI Z 06 OFRBBLERSGEIE. b o 1 BGIO Mz L x4,

Distribute the Common European Framework of Reference for Languages (CEFR) self assessment grid (Double
sided print with Japanese and English, Pages 6 & 7 of the LP; translation of the CEFR in other languages may also
be necessary in some situations) and the Profile of Language skills (Page 5 of the LP); learners summarise their
proficiency in five language skills (reading, listening, spoken interaction, spoken production, and writing) according to
the six levels of the CEFR: Al and A2 (Basic User), B1 and B2 (Independent User), and C1 and C2 (Proficient User).
You may also want to use the Summary of My Experience of Learning and Using Foreign Languages sheet
(page 9) at this stage.

I—n v NFiEES RN (CEFR) O%GEL HAGEO H CHEER (EFEAR—F 7+ VA DOX—=T 6000 7) &S5k
T m 7 4= (BEEAR—F74+UADE =) ZRLY ., CEFR O 6 BREOHM ). W), FEE2L0 IR
55, FGELEEORBIAES ., ELHENDO S SOHREIZOWVWT, FEHEOBEORENZACIHMiSEEL £ 9,
g—n v NFiEES M (CEFR) O%GE L AAGEO H R (EREA— M7+ VA DOX—=2 6006 17) L EiE
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Bioa7 40— (FEFR—F7+ VA0 5 =) ZFEEIRY ., 5ifE), T, G20 R0 4257), &
LEEOERME, BLENDO 5 SOHEFEIZOWT, CEFR ® 6 EffED L~ ViS5 & A4, f7E -
FERDUZ L > TiE, CEFR MO SFEICAI LI b DB MEITR Db LVER A, ZORHRTE BT, [HEET
BRIOMEHOKRBR] > —F (BFER—F 74V FDI9_—2) ZfHT L2 b TEET, ZOERET, ‘Summary
of my experience of learning and using foreign languages’'®>— hk (EfEAR—h 7+ VA D 9 X—V) %)
ZEHTEET,

Note: It may be appropriate to only distribute levels A1-B1 of the CEFR grid so learners do not self-assess
unrealistically. It may also be useful to mention to learners that they might be more competent in one area than
another (e.g. at Bl for reading but Al for listening). Learners will place this in their Language Biography
section and to formulate a goal for the year. It is possible to use such self-assessment over the course of their
language learning.

HE: BENZRECHEZIS 2572012, AL 725 Bl FTOHACTHMROAZEAM L2IZ) BRRVLAS LiLE
Th, o, HRICEK S TRALVIVZERDHY H 22 Lax, FEBFICHMOLETEEEL L9, BIAE, FMHIE
Bl T% ., HMEIIX Al LR E) FEEFZ, COACTHMEREZSENNAN A7 7 74—k 7 v a B UTE
TET, ZOHCHHERIT. FHORRELYTHERICEN LETH, SBROSHEFEHERZE L THEMATLZ LR
T&EET,

Language and intercultural experiences are examined when, using page 10, learners reflect on the language
learning and cultural experiences that made a big impression on them (this may have been when spending time in
different countries, when communicating through different languages or interacting with different cultures etc.). If
possible learners should write in the target language (an option for lower level learners is to write in both the first
language and the target language). Extra pages may be used if necessary. This activity raises their awareness to
cultural matters. If you would like to explore these matters further you could refer to the Autobiography of Intercultural

encounters (see links at end).

A= RN T7 4V FD 10 =V %o T, TNE T LESHESE BT 2R 8RO TR FIRIZE > T
5 HDIZHONT, %ﬂ%_mwhbfiwf%gwiﬁ(%zi SMNERRTERRER & 2>, AMEREAEH L Tala=
r—arklotRBEn, BbEERRY,) TEE, FEL TV EIEFETESORLEE LV OTT R, Wk
LUV OB E T, BRELFEEEm AL T VT LY Y, HEADL, BES-UEFEALET, ZOiF
FA@L T, FEEOULICOWTOE#REEDD Z LN TEET,

Give out ‘This Course’ (page 18) sheet and instruct learners to complete all sections as homework.
18 ~X—™M‘This Course’ #fEAMiL, ZDON—=TYDOETCHOEY v a U Z2EH-HICLET,
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Week?2

Highlight and discuss some of the answers learners have provided in the ‘This Course’ sheet in order to form
general goals for the class and a loose ‘learning contract’ between the teacher and learners. This can motivate
learners to develop their sense of responsibility for the learning process.

55 2 08

¥ D3 This Course’ IZFHEE ANTZABIZOWVWTEELAW, ZOREDOTFEHEE L Zih & FEHEDORO 55
¥O(FEICET RS 2RELET, ZOZLICEo T, FEEFIL, FEBBRICETEZF > Tl N TE
EJURN

Goal-setting The focus, in this example, of the class is speaking. Learners mainly self-assessed themselves to be at
the Al level for spoken production and spoken interaction. The goal for the year can be set to progress from Al to
A2.

Learners can then use the Goal-setting and Self-assessment Checklists (found in the Appendix) to support this
learning objective- by working through the can do statements in the relevant checklist. You may also want to use the
checklists on page 14 to 17. Over the course of the learning period teachers can use the can do statements to set
up tasks which assess and progress learners’ abilities. In this example a six-stage textbook is used. One can do
statement is used as the basis for the goal of each learning stage. An explanation of how the learning stages could
be conducted follows.

HIEDHRE

ZORITIE, BETRENICERE Y TR ORELZBEL TWET, Z<OFEFIE, B2V 75 E5EL
SEEDORIREIIZONT, A1VN»&EE%%LTV5Ethi¢®T\_®P¥T . INHORENN AL L
NN E A2 LAMVIZ EETH I EFEHAEET A ENTEET, FHEEIX, 8D ‘Goal-setting and
Self-assessment Checklists’ @ ‘can do statements’ Z#ite Z & IC L > T, ZOFHBEZERT A ENTEE
T Flo, U _—=UnH 1T =V DF vy 7 VAN 2N TEET, £72, AN, F#EWMZ@E
FEBEORNZMIILIZVFMI LY T 257200 EZ HET HFBRIZ,  ‘can do statements’ Z {5 Z L A TX
F9, ZORETA RTIL, 6 BEBENOGHRDLTFAMZHEH L, 1 2D can do statement’ 3 E I ZE D FE BEfED
AfEe L TN ET, BARNICED X DI 6 BREDRENE SN D O0E, BIFTHMHLE T,

The 2008 Pearson Longman textbook “Widgets A task-based course in practical English” is used in this example.

This six-stage textbook involves learner groups simulating being employees in a company as they participate in a

variety of connected discussion, interview, market research and presentation tasks.

Z OB T, Pearson Longman t1 0 “Widgets A task-based course in practical English” &\ 9 7% 2 M & H L 97,
ZOTFANMI6 BEENLK->TBY, ZOHTEETIX, HLISHOHBLENWIRET, T4 ADvar, A

YHEa— TGREST LB T —va ol SEIERME LB MEAET,
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Week 3 Goal-setting for Stage 1

H3E : AT —V 1 OREEERE

After explaining about the contents of stage 1 (Orientation- introductions, small chat) ask learners to decide which
can do statement reflects the content of the stage from the spoken interaction Goal-setting and Self-assessment
Checklists for level A2 (the Japanese translations may be useful here). Here the learners choose | can handle short
social exchanges and make myself understood if people help me. Learners then must assess how well they can do
this using the scales in the checklists. An example scale is *(I can do this reasonably well), **(I can do this well), ***(I
can do this very well). If the learners assess they can do this ** (well) their goal is to go to *** (very well). The class
can plan for this goal by using the My Next Language Learning Target sheet (page 13).

AT —U 1 ORFENEZDH LIk, FEEIX. ‘Goal-setting and Self-assessment Checklists” @ 55 L SHED
RLODEY | D A2 LIV ORRIZENILTWND ‘can do statements’ (HARFEORNEIZNEDOTL L D) O EDFLD
AT =1 DFEENE E ﬁz*ﬁé DO EE 2 F£9, Z Z TlE“l can handle short social exchanges and make myself
understood if people help me.” &\ 9 LR Z R ST T TT, TORFHEIX DOILIZEINTZ L E245 B AN
EOLLWTZoa0a L, ftdkLET, HlIE, (£FHEHEL TE S (I can do this reasonably wel) D72 5 |
*FIZ 1o, TESTED] A, 292, T2 THELSTED) HHIT3HEL, LVoBEATT, b LEED
HORMMiA %k TS T&2) b, ROBEE Tk k% L THESTED) LHlchd, LnHZ Lichb 7,
B2, ZOBRELZEDLIIZERT H0OFEZT-TH72OIC, SiA— M7+ VA0 13 X—VI2H D ‘My next
language learning target’> — h &2 H L 97,

Week 4-6 Stage 1
FBABENO 6 : AT —V1 FAMMOLHE6HE : AT —V 1

Week 6 Stage 1 Finish and Reflection

HOH : AT =V 1ORTEEYIRY

When the stage has been finished the learners can use the final section of the My next language learning target
sheet or a separate page to evaluate how well they have carried out the tasks involved in terms of the can do
statement. They should note the things they have done well and the things they could improve upon. The teacher
may give advice how these improvement points can be incorporated into upcoming learning stages. Learners could
also be advised to make personal learning goals as a result. Elements of The ways | learn best sheet (Page 20)
could also be used as part of this reflection where appropriate. If the learners have written or visual evidence of the
competency used in the learning stage they should place and reference this into their dossier.

AT —V 1IN T L6, FE8F L. ‘My next language learning target’ Ox&E DT 7 a6 (HDHWITHEI|C

U THIORK) ZEERHL., ZORAT—VOMEEE EORE) FL IR T ENTE=00n, BERETH D can do
statement O LE LB L LEDLETHDIMILE T, FOBELL TEZ L0, Zho b FEIEARALSTERDL
RVGRIZRB O IET TT O T, #bhik, LEEZETLI8%2, SHROFEHERICEDO LI ITHAATLZ ENTXS

W, FHEFZT RALZALET, £72, ZHUCES =, %ODAQQ%ZEE@%;’”EF%{/EZ)J: 2T KA ALT
HEWNWTLEY, 20 HRVIERY | OF7aEAT, SBFA— M7+ V4D 20— ‘The ways I learn best’” ™
AT AZELELTEET, BLFEENAT V1 OFEEE L CTER LIZEIOFERA L 70 b Lo nEx
WOMEER R DD D5, Thba Fy=—IZMAET,

The above learning cycle can be repeated for each learning stage.

ZOFEYA 7 VIE, ROENENDAT =V THiIRESIET,
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When they have finished and reflected upon one learning cycle the class can begin a new stage and focus on the
next can do statement (or continue to use the previous can do statement if appropriate).

FEHEN 1 OOFEYA IV T L, ZOFEHBRELIRVIESTEH, ROAT =V ~E#ERES, WOAT—
TlE, #H7z72‘can do statement’ZR|EHIE L LTHEHALET, GHRICESTEIAT—V 1 DEEAELZZOEE
T2 LbERIONET,)

A summary of the remainder of the year is: %V O Z£FHEIILLFOME@EY T -

Week 7 Stage 2 Content: Brainstorming and talking about ideas Goal/can do statement: | can express what | feel in

simple terms, and express thanks = Week 7-9 Stage 2 with reflection on Stage 2 goal at beginning of week 10
FTHE: A7—U2 :BExaHLAEV, TRUIOWTEELA D
F#E HEE : | can express what | feel in simple terms, and express thanks
‘%]7%%% Qi : AT —T 2 DFH,
WO » A7 —V 2 DEZERFEICKT 5B COFEEZRD K
Week 10 Stage 3 Content: Discussing and selecting the best idea in groups Goal/can do statement: | can say what |

like or dislike, agree or disagree with people, and make comparisons =» Week 10-13 Stage 3 with reflection on
Stage 3 goal at the end of week 13.
FI0H : AT —Y3  INN—T T4 ANy a kLT, ORXAMNRBEZEZRIRT 5

| can say what | like or dislike, agree or disagree with people, and make comparisons
HA0WENSH 13 AT — Y 3 DFH
BIZWOKDY : 2T =Y 3DEERFICHTLHCOFEEZNELTHAEL L I,

Week 14 End of Semester 1 This is a good time to assess progress toward year goal and also think about my My
general aims and reflections (page 19).

F14H o AT O, FRIOBZEFEZHEFICANL, 22 ETOFEOERRNZIRY IRY £3, ZOFRIZ, &
FEAR— R 7+ U AD19%—  ‘My general aims and reflections’t FI] ] T& £

Week 15 Stage 4 Content: Market Research Goal/can do statement: | can ask and answer simple questions about

familiar topics and routine activities = Week 16-19 Stage 4 with reflection on Stage 4 goal at beginning of week 20
F150 0 AT —T4 i

ZiEHFEE : 1 can ask and answer simple questions about familiar topics and routine activities

FI6WEMND 190 : AT —T 4D

F20 DD : AT — 3OEEREIZH T HHCOFE AR K
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Week 20 Stage 5 Content: Infomercial Goal/can do statement: (from Spoken production Checklists): | can give a

short presentation =Week 21-23 Stage 5 with reflection on Stage 5 goal at the beginning of week 24
20 : AT —U5 AT Fv—T ¥ (FHRa~v—TyL)

B HFE © Ican give a short presentation ([GELEEDOEKH | OF=v 7 VA KNLD)

2100 23 0 AT —Y 5 DOFHE 24 WO - AT —T 5 ORGEREICKT HACOTFHE AR K

Week 24 Stage 6 Content: Interview Goal/can do statement:: | can participate in short conversations in routine

contexts on topics of interest

=\Week 24-27 Stage 6 with reflection on Stage 6 goal at the end of week 27

F240 : AT—V6 A FEa—

Zi#HFE 1 can participate in short conversations in routine contexts on topics of interest
W24 WM 27T : AT—T 6 OFH

F2THOK DY © A7 —U 6 OEGERIRICHT HHCOFEEZRY K

Week 28

Review of year with reflection on what they have learned and how well they have achieved the year goal (and what
needs to be done if not fully achieved)

Advice the learners how to use the LP to support future language learning efforts

H 28 0 ZO 1FETHAZFD, FEHOBFEAIEICEDOREFER TEZONEIRYVIRD, b L, BIEICEETE T
WRWGEIE, MET20ERSLONEE 25, BhillX, SBOFEICEOLIICEBR— M7+ UV FE2ELT
THT 2126 LW EZZEE LT R, 235

Typical Cases of Using LP in a classroom
BRETERA— b7+ VA ZMHHT 5 AR 724

As mentioned this is meant to act as a basic guide to how the LP can be used and should be altered to suit the
number of classes, language skills in question, language needs and other specific language learning situation
requirements. The LP and the CEFR were designed to suit any language and any language learning situation and
are easily adapted to specific needs. There is no reason this LP could not be used in high school and other language
classes.

MDIZHERT= L HIT, ZO~v=a2T0FE, HSET, FBA—F7+ VA4 (LP) 2ED LD ITREICERY Ahd Z
EWTEDLDERLIZATA RTYT, TED, HERBROEERN, FEHEEREIZE T, BWEEEL THBHEN
TSV, EER—h7x VAL a—nmy FiEdh@z M (CEFR) (X, EOXIREREICL, FEDXH7%
FHRBEICOLDHE T2 LT TA SN THWETDOT, TNENDO=—XZEGITICHNTETT, TT»rb, 2
DEFEAR— 7+ U1, BT OMOEOEFFEORETHHEHTE XTI,
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Links to further information ZOOEHR~DY

About the CEFR (English): CEFR {22\ T (5E) :

http://www.coe.int/T/DG4/Portfolio/?L=E&M=/documents_intro/common_framework.html

(Japanese): [EFEA D [3—nw v NCEB T 5 HARFEHE &£ Common European Framework of Reference for
Languages.) T® HAGE T i http://www.jpf.go.jp/i/publish/japanese/euro/pdf/01-3.pdf

About the ELP (English) : 3 —wr v /NFFER— k7 U AT DOV T(ERGEE) ¢
http://www.coe.int/T/DG4/Portfolio/?L=E&M=/main_pages/introduction.html|

(Japanese): [EFEAR WA [3—w v 231 5 HAGESE £ Common European Framework of Reference for
Languages) T H AGE ToO#Hhttp://www.ipf.go.jp/i/publish/japanese/euro/pdf/01-4.pdf

A comprehensive guide to using the European Language Portfolio for teachers and teacher trainers:
HERHUEBEROIOD I — vy XEFFER— N7 4+ U O T 5 0fERTA R
www.coe.int/T/DG4/Portfolio/documents/ELPguide_teacherstrainers.pdf

A downloadable electronic ELP: # w7 nao—RKC&xp3d—na v/ NEiER— 73U A
http://lolipop-portfolio.eu/

Autobiography of Intercultural encounters. This document, taken from a pilot project of the Council of Europe, is
meant to encourage to think about and learn from the intercultural encounters. These documents should be available
in the same location where this LP can be downloaded.

FESBRBRICB4 2 B 2iték] Z#id. Council of Europe (2 X2 TE 7 1Y =7 hOH T, 2R E DRI
IZOWTER, ZIPLFATWW ZERBETLIEOIEONE LT, ZOFER— M7+ VA LR =T
A MPBFE TR —RTLHZENTEET,
http!//www.coe.int/t/dg4/linguistic%5CAutobiogrWeb_EN.asp
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